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Event Info
understandingtreaties.ca/dene-nation-sim is where we will post 
updates and docs during the event.

Zoom Connection
Use the same Zoom meeting info each day. If you are unable to 
connect to the internet at any time, try phoning-in for audio-only.
Please connect 5-10 min early on the first day.

Meeting Link:
https://us02web.zoom.us/j/89690470987?pwd=MGxGWlFqbGhiWUVU
WjU0bCt4Q1phUT09
Meeting ID: 896 9047 0987
Passcode: 324203
Phone-in: 1.778.907.2071

Contacts
If you get stuck, can't connect to the Zoom meeting, or have any 
questions, please contact us at any time during the event.

Michelle Malandra
michelle@gordonfn.org  / 1.416.601.4776 x228

Steven Showalter
steven@gordonfn.org / 1.416.601.4776 x242
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About the Treaty Simulation
What is a Treaty Simulation?
A simulation for youth to experience the realities of negotiating/implementing a modern treaty. This experience is 
similar to the Model UN and Model NATO simulations practiced around the world. Participants are placed in three 
teams: Indigenous Government, Government of Canada, and Government of NWT. Each team takes on the role 
of negotiators for their government and will be guided by expert advisors. There are two parts to the simulation: 
negotiation and implementation.

NEGOTIATION

The task is for the three teams to negotiate part of an 
education chapter for a Self-Government Agreement.

A Self-Government Agreement can be negotiated 
along with a Land Claim Agreement or on it’s own. 
Self-Government Agreements address the structure 
of the new government and its relationship with 
other governments, as well as funding, delivery of 
programs and services, ways to promote community 
well-being, and more.

Each team receives a mandate letter outlining what 
their government/organization wants them to 
negotiate. 

After some prep time (in breakout rooms), the teams 
come together and negotiate until they agree on the 
final education chapter.

IMPLEMENTATION

The task is for the three teams to develop an 
implementation plan for the education chapter they 
just negotiated.

An implementation plan outlines what each 
government who signed the treaty will do to make 
sure everything agreed to in the treaty actually 
happens.

Participants will switch to a new team and receive new 
mandate letters.

Teams will prep, then come together to negotiate until 
they agree on the implementation plan.

GO TO TABLE OF CONTENTS 4



Day 3: July 28

9 am - 12 pm
Negotiation

1 pm - 5 pm
Reset

Advisor Chats
Implementation 

Intro
Team Prep

Day 2: July 27

9 am - 12 pm
Team Prep

Advisor Chats

1 pm - 5 pm
Check-in

Team Prep

Day 1: July 26

9 am - 12 pm
Opening

Intros
Advisor Chats

1 pm - 5 pm
 Negotiation Intro

Advisor Chats
Team Meetups

Day 4: July 29

9 am - 12 pm
Team Prep
Check-in

Team Prep

1 pm - 5 pm
Implementation

Sharing Circle

Day 5: July 30

9 am - 1 pm
Prep Time

Presentations
Volunteers from 
each group will 

present to Chiefs and 
guests on the vision 
for education you 

negotiated in the sim

Closing

READ AHEAD
Resource A: Treaty 

11 & Education

READ AHEAD
Resource B: Self-Gov 

& Education

READ AHEAD
Implementation 

Scenario

READ AHEAD
Resource C: TRC & 

UNDRIP

WATCH AHEAD
Modern Treaty 

Career Ideas

Agenda
All times are in Mountain Standard Time (MST)

We will break from 12 to 1 (Mon to Thu), plus some shorter breaks throughout each day. GO TO TABLE OF CONTENTS 5
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Background
A fictitious Indigenous 
Government (IG) currently has a 
Modern Treaty (Comprehensive 
Land Claim Agreement) that 
includes a commitment to develop 
a Self-Government Agreement. 
The IG is now developing a Self-
Government Agreement with the 
Government of the Northwest 
Territories (GNWT) and the 
Government of Canada (GC). 
As part of the Self-Government 
Agreement, the IG is choosing to 
exercise their jurisdiction in the 
area of education.

Your Goal
The parties (IG, GC, GNWT) will work together to develop a 
vision for education by building out the Education Chapter in 
the Agreement. The Chapter will cover the following questions:

01 What are the principles and values that will guide 
this Education Chapter and the transition as the IG 
exercises their jurisdiction in the area of education?

02 What will an Indigenous-led education system look 
like in the IG?

 ► What levels of the education system will be 
delivered by the IG? (Levels include pre-school, 
K-12, post-secondary and adult education.)

 ► What is the name of this new education system?
 ► Provide recommendations for how Indigenous 
and non-Indigenous worldviews can be integrated 
into the curriculum, programming, policy and 
procedures.

Negotiation 
Scenario
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Background
The Self-Government Agreement 
has been signed. The Indigenous 
Government (IG) is now recognized 
by Canada as self-governing and 
has law-making powers. 
The IG is choosing to exercise 
their jurisdiction in the area of 
education. 

Your Goal
The three parties will work together to develop an 
implementation plan for part of the Education Chapter (from 
the Negotiation Scenario) in the Agreement:

01 How will this part of the Education Chapter 
be implemented? What are the steps? Who is 
responsible for each part?

02 What parts of the plan will need funding? Who is 
responsible for covering those costs?

Implementation 
Scenario

GO TO TABLE OF CONTENTS 7



Resource A
Treaty 11 & Education

Reclaiming Dene Education

Dene Nation | June 2021

The Mission, Vision, and Priorities in upholding and 
protecting the rights and interests of the Dene Nation. A 
great place to begin your learning journey on education 
and Treaty 11. 

Living with Treaty 11

Maria Desmarias | July 2021

Like many families at the time, the first the Blondins 
had heard of Treaty 11 was during its ratification. What 
came next was the arrival of settlers and an emerging 
oil industry that drove hard working Indigenous people 
far from their traditional lands. ‘Living with Treaty 11’ is 
something that is still being endured today. Learn more 
about the Blondins and other families through there 
experience in living under Treaty 11.  

Two Worldviews, One Vision: Indigenous Success in 
Education in the NWT

Dr. Crystal Fraser, Jane Arychuk, Joanne Barnaby, Doris 
Camsell | October 2020

In July 2020, the Dene Nation held a virtual Education 
Summit with over one hundred education experts, 
Indigenous Knowledge holders, public servants, 
leadership, parents and others partners with 70% of 
participants holding Indigenous status. The Summit 
worked to create a Dene Nation Education Strategy 
central to Indigenous frameworks of teaching and 
learning, training and hiring, and cultivating a strong 
Dene identity. 

OBJECTIVE 
Grow your foundational knowledge in preparation for the Treaty Simulation. Learn about the history of Treaty 11 
and about education in the Dene context. Read at least three of the resources below (choose what interests you 
the most). Before you start, watch: Treaty 101: Historic Treaties
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It Was Only a Treaty

Rene M.J. Lamothe | April 1996

Have you had questions about the original Treaty 11 
signing? Have you ever wondered what Treaty 11 was 
meant to entail? ‘It Was Only a Treaty’ is a document 
that was created to tell the story of the signing of 
Treaty 11 from the perspective of the Dene people. The 
paper sets out the, “cultural parameters of Dene life by 
providing information on key social, economic, political 
and spiritual aspects of Dene life with the intention of 
providing readers with the historical and legal context in 
which the Dene live.”

100 Years of Treaty 11

John Last | June 21, 2021

100 Years since the signing of Treaty 11 and there is 
still lots to learn about the history of the numbered 
treaty. For a greater understanding, have a look at ‘100 
Years of Treaty 11’ and dive into the different aspects 
of historical treaty negotiation and the adversity of the 
Dene Nation. 

Our Life, Our Land, Our Voice

Antoine Mountain, Raymond Yakeleya | September 2020

“The late 1960s was a time for this kind of great change. 
All over the world there were new sounds, new art, 
new politics, and new ideas. The Beatles, the Rolling 
Stones, Jimi Hendrix, bell-bottom jeans, the Vietnam 
War, the Civil Rights Movement, second-wave feminism, 
Mohammed Ali, Bobby Orr, the assassinations of 
Robert Kennedy and Martin Luther King Jr., and the 
incandescent American Indian Movement. A cultural 
revolution was taking place. And the North was no 
exception.” [From Our Life, Our Land, Our Voice]

Timeline

Have you ever wanted to learn more about the Dene 
Nation’s people, culture and history? At ‘denenation.
com/about/history’, you can read about specific events, 
places and peoples throughout the history of the Dene 
beginning in 1763 until today.

RESOURCE A: TREATY 11 & EDUCATION GO TO TABLE OF CONTENTS 9
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WHAT IS INDIGENOUS SELF-GOVERNMENT?1

Historically, First Nations always had jurisdiction to 
govern themselves according to their own laws, customs 
and tradition. When Europeans came to Canada, they 
brought a very different system of government and 
laws, one that used formal legislative and constitutional 
processes. First Nation, Mètis and Inuit traditional 
ways of governance were suppressed while the federal 
government insisted in setting up European political 
structures. This suppression grew with the Indian Act 
of 1876, under which band councils had limited and 
delegated powers to govern themselves and most 
decisions were made by the Minister of Indian Affairs. 

The inherent right of Self-Government is based on 
the view that Indigenous peoples in Canada (and 

1 Government of Canada, "Self Government"

elsewhere in the world) have the right to govern 
themselves in relation to matters that are internal to 
their communities; integral to their unique cultures, 
identities, traditions, languages and institutions; and 
with respect to their special relationship to their land 
and their resources. The right of self-government is an 
inherent right, meaning it is not created by any specific 
government legislation or act.

Canada  recognizes that Indigenous Peoples have an 
inherent right of Self-Government, which is guaranteed 
in Section 35 of the Constitution Act, 1982. The 
Government of Canada's “Approach to Implementation 
of the Inherent Right and the Negotiation of Aboriginal 
Self-Government” was launched in 1995 to guide Self-
Government negotiations with Indigenous communities.

Negotiated agreements put decision-making power/
jurisdiction back into the hands of Indigenous 

Resource B
Self-Government & Education

OBJECTIVE 
Treaties are complex and use words and phrases we must understand to fully comprehend what is being 
negotiated. This resource helps explain Self-Government and education jurisdiction in Canada. Examples of 
Indigenous Education Agreements are also included. While you read, reflect on your own education journey. 
What was your experience like? Before you start, watch: Treaty 102: Modern Treaties
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Governments who make their own choices about how 
to deliver programs and services to their communities. 
This can include making decisions about how to better 
protect their culture and language, educate their 
students, manage their lands and develop new business 
partnerships that create jobs and other benefits for 
their citizens.

HOW DOES SELF-GOVERNMENT WORK?
Negotiated Agreements set out law-making authority 
in many areas, including governance (structure of the 
new Indigenous Government and its relationship with 
other governments), social and economic development, 
and how programs and services will be delivered to 
community members (such as education, health, lands 
and more). The law-making authority varies from 
group to group, depending on their unique needs, 
priorities and vision of self-determination. In some 
agreements, the Indigenous Government can initiate 
Self-Government powers or responsibility by “drawing 
down” on specific programs and services identified in 
their Final Agreement (Comprehensive Land Claims 
and/or Self-Government Agreement). The drawdown 
of programs and services enables the Indigenous 
Government to establish their own legislation and 
policies to guide the development and delivery of 
what have been territorial or provincial programs and 
services.

Different forms of Self-Government have been 
negotiated in Canada. It can be part of a Modern 
Treaty (Comprehensive Land Claim Agreement) and 
includes many different law-making powers. In other 

cases, law-making power is negotiated with Indigenous 
Governments in only one or two key areas, such as 
the Education Agreement in Nova Scotia, and the 
Anishinabek Nation Education Agreement in Ontario.  

JURISDICTION OVER EDUCATION
In Canada, territories and provinces have jurisdiction/
control over managing, administering and delivering 
education. Education is funded through federal transfer 
payments, which are payments made by the federal 
government to the provincial or territorial government 
for spending on social services, such as education. 

For Indigenous People who have Self-Government 
as part of their Modern Treaty, or who have signed a 
Self-Government Agreement that includes education, 
control over education is determined in the Agreement 
by the signing parties (Canada, provincial/territorial 
government and Indigenous Government). As a result, 
jurisdiction over education will look differently for each. 

Some Indigenous Governments have negotiated 
separate education agreements with Canada and the 
province/territory. For example, in 1997, nine of the 13 
First Nations in Nova Scotia signed An Agreement With 
Respect to Education in Nova Scotia with the Governments 
of Canada and Nova Scotia. A year later, the Mi’kmaq 
Education Act was passed to implement to Agreement. 
The Agreement and legislation provided the First 
Nations with jurisdiction over primary, elementary and 
secondary education on reserve, as well as management 
responsibilities for the Department’s post-secondary 
education programs.
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EDUCATION IN CANADA IN RELATION TO 
INDIGENOUS PEOPLES
Prior to contact with settlers, Indigenous peoples had 
their own education systems to ensure their children 
were raised to be healthy, contributing members of 
their communities. While each system varied, they all 
reinforced a child’s identity and shaped their values and 
thinking in a lifelong process of learning, with specific 
roles for Elders, traditional knowledge keepers, parents, 
extended family and the natural environment. Holistic in 
nature and tailored to the individual learner, Indigenous 
education encompassed the physical, intellectual, 
emotional and spiritual needs of the child.

With contact, Europeans asserted their style of 
education based on Euro-Christian principles and values 
“steeped in eurocentrism, prejudice and racism.”2  In 
exercising its responsibility for “Indians and lands 
reserved for Indians” under the Constitution Act, 1867, 
Canada adopted an assimilationist approach, viewing 
education as the best solution to deal with the “Indian 
problem.”3  In 1879, the Government of Canada began 
setting up industrial boarding schools (residential 
schools). 

Until the mid-1900’s, First Nations, Métis and Inuit  
families were legally required to send their children to 
residential schools which were designed to break the 
children’s family and community ties while eradicating 

2 RCAP (Vol 1, 1996), chapter 10, "Residential Schools" (pp. 309-394).

3 Sir Duncan Campbell Scott, the most senior Indian Agent for 30 years, 
was known for this phrase. See ft. 3 in RCAP (Vol 1, 1996) ch 10.

their languages, traditions and beliefs. The trauma 
of this educational system was compounded by 
institutional mismanagement, underfunding and inferior 
education. Sadly, many children suffered neglect and 
abuse while in these institutions.

INDIGENOUS EDUCATION AGREEMENT EXAMPLES

Tłı̨chǫ Agreement4 
Chapter 7.10 of the Tłı̨chǫ Agreement provides 
for the creation of an Intergovernmental Services 
Agreement (ISA) between the Tłı̨chǫ Government, 
the Government of the Northwest Territories (GNWT) 
and the Government of Canada. This Government-
to-Government Agreement establishes the Tłı̨chǫ 
Community Services Agency through which the Tłı̨chǫ 
Government exercises its right to Self-Government for 
the delivery of current GNWT programs and services, 
including education. 

Under the Tłı̨chǫ Agreement, the Tłı̨chǫ Government will 
provide education:
• To its citizens in a community in the Northwest 

Territories (NWT) at a level comparable to that 
provided to all persons resident in that community

• In each Tłı̨chǫ community at a level comparable to that 
at provided in a similar community in the NWT

Through the Tłı̨chǫ Agreement, Tłı̨chǫ Government has 
the power to make laws in relation to education:
• Training by the Tłı̨chǫ Government for its citizens

4 See sections 7.1.2(e), 7.4.4(e), (j), (k), (m), 7.5.5, 7.5.7, 7.5.10, & 7.5.16
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• Education, except post-secondary, for its citizens 
in Tłı̨chǫ communities or on Tłı̨chǫ lands, including 
teaching Tłı̨chǫ language, history and culture but not 
including the certification of teachers

• Pre-schooling and early childhood development 
programs for its citizens on Tłı̨chǫ lands

• Certification of persons to teach Tłı̨chǫ language, 
history and culture

Under the Agreement the Tłı̨chǫ Government currently 
runs their own daycares and early childhood programs.

Délı̨nę Self-Government Agreement5 
Under this Agreement, the Délı̨nę Got’ı̨nę Government 
(DGG) in the Délı̨nę District has jurisdiction of:
• Adult education, training, post-secondary 

education, and education support services including  
determination of curriculum and regulation of DGG 
programs, services and institutions

• Early childhood education of children under age of six
• Childcare of children under age 12
• Licensing and regulation of early childhood education 

and childcare facilities
• Certification of early childhood educators and 

childcare providers

The Jurisdiction does not include the development of 
the curriculum framework as set by the GNWT nor 
requirements for Grade 12 graduation. The GNWT shall 
consult the DGG with respect to these areas.

5 See ch 6, 7, 8

Dehcho First Nations Agreement in Principle6 
The Dehcho Government has jurisdiction in Dehcho 
Settlement Area with respect to: 
• Early childhood education and childcare of pre-school 

children
 ◦ Licensing and regulation of facilities providing early 
childhood education and childcare

 ◦ Certification of early childhood educators and 
childcare providers

• K-12 education of students residing in Dehcho 
Settlement Area
 ◦ Certification of teachers
 ◦ Learning outcomes, curriculum, examination and 
other standards that permit transfers of students 
between NWT school systems

• Post-secondary education
 ◦ Establishment of post-secondary education 
programs, services and institutions including 
curriculum and regulation of Dehcho Government 
post-secondary programs, services and institutions

ADDITIONAL RESOURCES
Royal Commission on Aboriginal Peoples Report on 
Education (Volume 3: Gathering Strength, 1996)

Dene Kede and Inuuqatigiit Curriculum Information and 
Documents (GNWT)

6 See ch 11, 12 & 14
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TRUTH AND RECONCILIATION COMMISSION OF 
CANADA
National awareness of residential schools came to 
light when school survivors launched Canada’s largest 
class-action lawsuit to date, resulting in the 2007 
Indian Residential Schools Settlement Agreement. The 
Agreement included the creation of a five-year Truth 
and Reconciliation Commission of Canada (TRC) whose 
final report was released in 2015. It contained 94 Calls to 
Action, seven of which deal with education (6 to 12):
• Develop a joint strategy to eliminate educational gaps 

between Aboriginal and non-Aboriginal peoples
• Eliminate funding discrepancies for First Nations 

students
• Report annually on funding and educational 

attainments

• Draft new Aboriginal education legislation that 
protects/promotes Aboriginal languages

• Enable parental and community responsibility, control 
and accountability in education

• Adequately fund post-secondary education
• Develop culturally appropriate early childhood 

education programs

The TRC called upon post-secondary institutions to 
create university and college degree and diploma 
programs in Aboriginal languages.1 

INTERNATIONAL LAW AND EDUCATION
Indigenous Peoples in Canada (and around the world) 
have also turned to international law to advance their 

1 TRC Calls to Action no. 16

Resource C
TRC & UNDRIP

OBJECTIVE 
In addition to the efforts being made at local, municipal, provincial and federal levels, work is being done 
nationally by the Truth and Reconciliation Commission of Canada (TRC). This resource provides different 
perspectives on issues from the TRC, as well as the United Nations Declaration on the Rights of Indigenous 
Peoples (UNDRIP). While you read, think about how these issues relate to Treaty 11 and your own experiences. 
Before you start, watch: Federal Role in Implementation
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rights. In 2007, after many years of hard work and much 
determination, the United Nations adopted the United 
Nations Declaration on the Rights of Indigenous Peoples 
(UNDRIP) which sets out how governments should 
respect the human rights of Indigenous Peoples. It sets 
out the minimum standards necessary for the “dignity, 
survival and well-being” of Indigenous peoples. For 
approximately 370 million Indigenous peoples in some 
90 countries around the world, UNDRIP is an expression 
of their rights and place in the global community.

Article 14 of UNDRIP provides that Indigenous people 
have the right to:
• Set up and control their own education systems
• Culturally appropriate education in their own 

languages
• Not be discriminated against in education
• An education system that respects their culture, 

language and rights regardless of where they live (e.g. 
whether within their community or not)

CANADA’S RESPONSE TO UNDRIP
After many years of debate, and after originally voting 
down UNDRIP, Canada  recognized UNDRIP in 2016. In 
December 2020, the federal government tabled Bill C-15 
which, if passed, will require the Government of Canada, 
in consultation and cooperation with Indigenous 
peoples, to make sure Canadian laws are consistent with 
UNDRIP. Canada would also have to develop an action 
plan to achieve those objectives. 

On June 21, 2021, Bill C-15 received Royal Assent and is 

now An Act respecting the United Nations Declaration on 
the Rights of Indigenous Peoples (short title: United Nations 
Declaration on the Rights of Indigenous Peoples Act).  This 
is a historic milestone in Canada’s implementation 
of UNDRIP. The Act has several potentially significant 
implications for Indigenous Governments, particularly 
in relation to UNDRIP’s provisions requiring states 
to obtain “free, prior and informed consent” in their 
consultations with Indigenous peoples.

The Government of Canada acknowledges that the 
implementation of UNDRIP will require transformative 
change in the Canada's relationship with Indigenous 
peoples. To fulfill its commitment to implementing 
the UN Declaration, Canada will undertake a review of 
laws and policies which will be guided by “Principles 
respecting the Government of Canada’s Relationship 
with Indigenous peoples.” These Principles are rooted in 
section 35, guided by the UN Declaration and informed 
by the Report of the Royal Commission on Aboriginal 
Peoples and the TRC’s Calls to Action. They will guide 
the work required to fulfill Canada's commitment to 
renewed Nation-to-Nation, Government-to-Government 
and Inuit-Crown relationships.

ADDITIONAL RESOURCES
"United Nations Declaration on the Rights of Indigenous 
Peoples" for Indigenous Adolescents

United Nations Department of Economic and Social 
Affairs – Indigenous Peoples
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Advisor Bios

Daniel T'seleie is K’asho Got’ine Dene from Radili Ko (also known as Fort Good Hope, Northwest 
Territories). As K’asho Got’ine Chief Negotiator he manages his community’s self-government 
negotiations with Canada and the Government of the Northwest Territories. Daniel holds a J.D. from 
the University of Victoria and a B.Sc. in mathematical sciences from McMaster University. Daniel has 
worked in the areas of law, education, journalism, government policy, unskilled labour, and lands and 
environmental management in Dene communities with a focus on climate change adaptation and 
mitigation. In his free time Daniel is a practitioner and trainer of non-violent direct action tactics and 
strategy, with a focus on environmental and climate justice and assertions of Indigenous sovereignty. 
He is also a founding member of Dene Nahjo, a northern non-profit dedicated to advancing social and 

environmental justice for northern peoples while promoting Indigenous leadership by fostering emerging leaders.

Ethel Blondin Andrew is a Canadian politician and the first Indigenous woman elected to 
the Parliament of Canada. A member of the Dene Nation, she was born at Fort Norman, Northwest 
Territories. After graduating from the University of Alberta, she taught school for a number of years 
before joining the Northwest Territories Department of Education, first as a language specialist, then 
as a policy advisor on Indigenous languages and culture. She joined the Public Service Commission of 
Canada in 1984, serving as manager and then acting director before being appointed the Northwest 
Territories' Assistant Deputy Minister of Culture and Communications. In 1988, Blondin Andrew was 
elected Member of Parliament for the Western Arctic. She held a number of Cabinet positions, including 
Minister of State for Children and Youth, and served until 2006.
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Dr. Joe Dragon began his career as a wildlife biologist for the Government of the Northwest 
Territories while completing his PhD in Wildlife Ecology and Management from the University of Alberta. 
After working in senior management positions with the territorial departments of Resources, Wildlife, 
and Economic Development and the Ministry of Aboriginal Affairs in Yellowknife, he relocated to 
Ottawa, where he spent 14 years holding executive positions within the departments of Agriculture and 
Agri-Food Canada, Human Resources and Skills Development Canada, Aboriginal Affairs and Northern 
Development Canada, Treasury Board Secretariat, and National Defence. In 2017, Dr. Dragon returned 
to the territorial government to serve as the Deputy Minister of Environment and Natural Resources 
followed by an appointment as Deputy Minister of Infrastructure where he was also Chairman of the 

Board for the Northwest Territories Power Corporation.
Dr. Dragon holds a Bachelor of Science degree with a dual major in natural resources and business management/marketing 
from Cornell University and is a graduate of the Government of Canada’s Accelerated Executive Development Program. While 
at Cornell, Dr. Dragon was drafted by the Pittsburgh Penguins of the National Hockey League, and spent two years playing in 
the minor leagues. Dr. Dragon was born in Fort Smith, Northwest Territories, and received a Queen’s Diamond Jubilee Medal 
for his community service in 2012. He is married with three children, and is actively involved in the Indigenous community and 
coaching minor hockey.

Dr. John B. Zoe was the Chief Land Claims Negotiator for the former Treaty 11 Council of the 
NWT from 1992 until its conclusion with the establishment of the Tłı̨chǫ Government in 2005. John 
is now a senior advisor to the Tłı̨chǫ Government. He has an Honourary Doctor of Laws from the 
University of Alberta in recognition of his work in the development of the new government, as well as 
his contributions to involving elders and youth in projects that are built upon a foundation of Tłı̨chǫ 
language, culture and way of life. His own publications include articles on Dogrib ethno-archaeology 
and place names, Dogrib sacred sites, and the history of settlement types and traditional architecture. 
John is the Community Advisor for the Tłı̨chǫ region with the NWT On The Land Collaborative, bringing 

invaluable experiences developing and supporting land-based programs in Tłı̨chǫ N’de. He played a pivotal role in the creation 
and ongoing success of Wha DǫEhtǫK’è (Trails of Our Ancestors), an annual canoe trip that keeps Tłı̨chǫ history and culture 
alive by retracing traditional routes. John was elected as a Fellow of the Arctic Institute of North America in 1997.
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Larry Innes is a partner at Olthuis, Kleer, Townshend (OKT) LLP practicing in the area of Indigenous 
rights and environmental law. Larry has worked with First Nations on lands and resources issues for 
more than 25 years, and has developed extensive experience in the negotiation of impacts and benefits 
agreements, environmental assessment, co-management measures and treaty provisions. He currently 
represents and advises First Nations dealing with major mining, forestry and energy developments, 
and is also involved in several leading First Nation conservation and land use planning initiatives across 
Canada. 
Larry is called to the bar in Ontario, Alberta, Yukon, the Northwest Territories and Newfoundland and 

Labrador. He holds a JD from the University of Victoria, a Masters in Environmental Studies from York University, and is a 
graduate of McMaster University’s Arts & Science Program. He resides in Yellowknife.

Dr. Stephanie Irlbacher-Fox, BA, MA, (Alberta) PhD (Cambridge). A lifelong NWT resident, 
Stephanie attended primary and high school in Inuvik, then went on to earn a BA and MA in Political 
Science at the University of Alberta, and received a PhD from Cambridge University during 2005, where 
she was recipient of a full scholarship through the Donner North American Studies Scholarship, in 
addition to being a Commonwealth Trust Scholar, and Major Scholar at Magdalene College. 
She is the author and editor of numerous academic books, articles, and academic journal special issues, 
including authoring Finding Dahshaa: Self Government, Social Suffering and Aboriginal Policy in Canada 
(UBC Press, 2009), a standard text in Indigenous Studies programs at many Canadian universities, 

nominated by both the Canadian History Association and Canadian Political Science Association for awards.
For the past twenty-five years, Stephanie has worked for Indigenous peoples’ organizations across the NWT on Treaty and self 
government negotiations and implementation, including leading the technical team which implemented the Deline Got’ine 
Government. She is Principal Investigator of the Modern Treaties Implementation Research Project, a 6-year $2.5M research 
national research project in partnership with the Land Claim Agreements Coalition, with a national office hosted by the Tlicho 
Government. Stephanie has a long-standing interest in the effects of government policy choices for social determinants of 
health, and is currently Scientific Director of Hotii ts’eeda, a $20M Canadian Institutes of Health Research-funded research 
support unit hosted by the Tlicho Government. 
Stephanie is an Adjunct Professor at Carleton University’s School of Public Policy and Administration, Adjunct Professor of the 
University of Alberta Faculty of Native Studies, a Aurora College Research Associate, and Adjunct Researcher at the Stefansson 
Arctic Institute, Iceland. She is Secretary Treasurer of the Board of Directors of the Association of Canadian Universities for 
Northern Studies, and a member of the Canadian Political Science Association Reconciliation Committee. 

Stephanie lives in Yellowknife with her spouse Andrew and their two teenage boys.
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